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Overview

o Teaching Excellence Framework (TEF) and success for 
all.

o What works? Student retention and success 
programme: Improving student success.

o The role of inclusive learning to improve the success 
of all students.

o Commuter students and BME student lenses: issues 
and examples of practice.



Overview

 Teaching Quality: Contact, stimulation, challenge, student engagement. 

Course design, assessment and feedback; developing students’ knowledge, 

skills and understanding. Recognition and reward of excellent teaching.

 Learning Environment: Libraries, laboratories and studios; work 

experience, peer interaction and extra-curricular activities, supporting 

learning and independent study. Personalised academic experience to 

maximise retention, progression and attainment. Links between teaching 

and learning, and scholarship, research or professional practice. 

 Student Outcomes and Learning Gain: Positive outcomes, e.g. lifelong 

learning skills promoting contribution to society, economy and the 

environment;  progression to further study; knowledge, skills and attributes 

to compete for a graduate level job.



Overview

o Combination of narrative account and metrics.

o TEF metrics:

o Teaching on my course (NSS)

o Assessment and feedback (NSS)

o Academic support (NSS)

o Non-continuation (HESA)

o Employment or further study (DLHE)

o Highly skilled employment or further study (DLHE)



Overview

The extent to which positive outcomes are achieved for all 
students, including those from disadvantaged backgrounds. 

Outcome data is provided in relation to disadvantaged, 
disabled, BME and mature students.

 Contextual data includes additional information such as 
entry qualifications and local students (based on travel to 
work areas).

 Implications: Excellent experience and outcomes for all 
students contributes to overall assessment of excellence.



What works? Student 

retention and success 

programme



What works? Student retention 

and success programmes 2008-16

 NAO (2007) and PAC (2008): Lack of progress and lack of evidence 
about what works.

 £1 million (Paul Hamlyn Foundation and HEFCE) to support 7 
projects involving 22 HEIs to identify, evaluate and disseminate 
effective practice. 

 The primary purpose of the programme was to generate robust, 
evidence-based analysis and evaluation about the most effective 
practices to ensure high continuation and completion rates.

 2012-16 working with 13 HEIs and 43 discipline teams to improve 
retention and attainment. 

 The aim was to both extend knowledge about what works, and to 
develop understanding about how to implement change in 
complex organisations.



Key messages

o At the heart of student retention and success is a strong 
sense of belonging in HE for all students. This is most 
effectively nurtured through students’ engagement in 
mainstream activities that all students participate in.

o The academic sphere is the most important site for 
nurturing engagement which creates a sense of 
belonging. This puts inclusive learning and teaching at 
the heart of effective student retention and success.

o In order to maximise the success of all students a whole 
institution approach is required over sufficient 
timeframe.  



Student belonging is an 

outcome of:

Supportive peer relations.

Meaningful interaction between staff and 

students.

Developing knowledge, confidence and 

identity as successful HE learners.

An HE experience which is relevant to 

interests and future goals.
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Putting this into 

practice through  an 

inclusive curriculum



Learning from the What works 1

“This report challenges institutions to 
look afresh at their priorities and to 
consider: how the curriculum might be 
reorganised to provide for sustained 
engagement between teachers and 
students; how teaching can be 
organised to create student learning 
communities; and how to convey the 
message to students that they belong.”

Professor Patricia Broadfoot CBE



The role of the curriculum

“…curriculum is what all 

students have in common, 

irrespective of their 

diversity, and is within our 

institutional control…”. 

(Kift et al 2010, p14)Curriculum

Culture

Commit

ment



Engaging all students

Some students face additional challenges with engagement. 

These groups include: 

o International students

o Students with disabilities

o Lesbian, Gay, Bisexual, Transgender and Questioning 

students

o Students from minority religious groups

o Racial/ethnic minority students

o Gender minority students in different contexts

o Commuter/part-time/transfer/mature students

o Low-income and first-generation students.



Inclusive approach

An inclusive approach is student-centred and proactive. It:

… necessitates a shift away from supporting specific student 

groups through a discrete set of policies or time-bound 

interventions, towards equity considerations being embedded 

within all functions of the institution and treated as an ongoing 

process of quality enhancement. Making a shift of such 

magnitude requires cultural and systemic change at both the 

policy and practice levels. (May and Bridger, 2010, p.6)



Transition pedagogy

“A transition pedagogy intentionally and proactively takes 

account of and seeks to mediate the reality of commencing 

cohorts diverse in preparedness and cultural capital. The 

concern is that, if we do not harness and centralise the 

curriculum in the student experience, student take-up of our 

otherwise disparate and piecemeal efforts to support their FYE 

(first year experience) is left to chance. In the face of increasing 

diversity, equal opportunity for success delivered through the 

curriculum is within our institutional control and, quite simply, 

is our legal and moral responsibility,” (Kift et al 2010, p12).



What does this mean in practice?
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Curriculum design & 

organisation

The engagement of all students should be planned into the 

curriculum design and organisation, e.g.

 Organisation that takes into account complexity of student 

lives and offers a range of approaches for engagement – e.g. 

online or face to face, blocked or flexible timetable. 

 Feasible and relevant opportunities for engagement – diverse 

examples and opportunities, reduce assumptions about 

accessibility and interest, opportunity draw on own 

experiences.

 Embed academic and professional skills development into 

the core curriculum to support engagement.



Learning and teaching delivery

Learning and teaching is central to an inclusive approach

 Avoid making assumptions about students;

 Instead gain knowledge of students.

 Employ a variety of learning and teaching approaches;

 Give students opportunities to make the learning more 

relevant to them; and 

 Provide opportunities for sharing and learning from each 

other.



Assessment

All students should be able to demonstrate what they know, 

understand and can do in relation to the learning outcomes.  

Some research finds that certain assessment methods 

disadvantage students from certain socio-economic and 

educational backgrounds.

 Build different assessment methods into the programme.

 Use formative assessment to assist students to improve.

 Provide opportunities to choose assessment method.

 Give students opportunities to explore the assessment 

requirements.



Using 

different 

student  

lenses

Commuter students and Black and Minority 

Ethnic Students



Commuter students

 Students who travel have lower rates of academic 

engagement and belonging (WW-2)

 Students who  live at home have lower rates of continuation.

 Students who live at home are less likely to get a 2:1 or 1st

class degree.

 Living more than 30 minutes from campus is correlated with 

greater academic failure.

 Students who live at home are less likely to get a graduate 

job.



Black and minority ethnic 

students (BME)

 BME students have lower rates of retention.

 Lower attainment.

Worse employment outcomes, both for employment and 

highly skilled employment.

More likely to progress to PGT, less likely to progress to PGR.



What are the issues?

Commuters

 Time on 

campus/decisions 

about value of taught 

sessions.

 Lack of extra-curricular 

participation, 

especially evening.

 Limited socialisation.

BME

 Curriculum relevance

 Educational experience

 Cultural capital and 

knowing the rules

 Intersectionality: commuter, BME, first in family, mature, 

working, other commitments…



Commuter students

Thomas and Jones (2017) commissioned by National 

Union of Students



Academic engagement

 Generally seem to be ‘good’ students.

 Trip to the institution need to be worthwhile.

 Lack of recognition or understanding from staff: e.g. late 

entry to lectures.

 Penalties for late arrival, especially in assessments.

 Carrying books and equipment around is tiring.

 Internet access can be poor in rural areas, making online 

engagement difficult – although valuable.

 Accommodate group working.

 Placements do not take into account where students live.



Academic engagement

I base it all on how effective the teacher is.  So if I feel like I don’t 

benefit from their lessons then I’d rather self-study at home.  Also 

if it’s a noisy lesson and the teacher can’t control the class then I 

might be better off studying at home.  If the teacher controls the 

class well and can teach well then I decide to come in. Sofia



Engagement in enhancement 

activities

 Networking events are often in the evening, and this makes it 

more difficult to attend.

 Also may need additional clothes which have to brought to 

campus.

 Representation may expect that you are on campus for 

training, meetings etc.

 Flexible enhancement activities such as being an 

‘ambassador’ seem common.

 Students don’t always appreciate the value of enhancement 

activities, perhaps believe the qualification is sufficient.



Engagement in enhancement 

activities

I couldn’t take any ranking positions purely because the commute 

would have affected if I needed to be there at a certain time.  If 

there was a delay in the buses or strikes and I can’t possibly get 

there on time, then it would affect the society itself, so I didn’t 

take any ranking positions.  Lily



Social engagement

 Tend to only get to know students on your course.  This is 

strongly influenced by nature of the course and L&T.

 Not all students recognise the value of learning informally.

 Lack of social network can make it difficult to participate in 

social activities (i.e. no one to go with)

 Lack of space on many campuses for informal congregation 

and sense of belonging

 Clubs and societies tend to meet in the evenings. Lack of 

daytime activities.

 Difficult to bring things on to campus – e.g. sports kit, 

instrument etc, as nowhere to store them.

 Less social engagement than other students.



Social engagement

In terms of transportation, it’s expensive for a commuter student 

to be constantly coming to the university every time, compared to 

a group of people who could easily go to the same place together.  

If we said to meet up in a gathering place, where we can talk, be 

together and hang out, it’s harder for commuting students to 

come.  If there’s no real purpose in the journey and you sacrifice 

socialising. Jaban

I’ve noticed that people who are in accommodation, they have 

first-years, second-years and third-years living with them, so they 

get to learn off each other about what university has to offer. 



Interventions and solutions: 

Academic

 Interventions to develop ‘cohort identity’, e.g. weekend 

school.

 Blocked timetable.

 Later start.

 Lecture capture or other ways of ‘catching up’ (argument that 

they have paid for it).

 ‘Students as partners’  or similar projects.

 Placements: related to where students live

 24 hr opening of library (and other facilities)

 Electronic books and journals

 Software and equipment at home to aid study.

 Lenient policies on exams, extensions and re-sits



Lecture capture

 It would be very useful if they posted a recording of the 

lectures just because the times where I’ve been stuck 

because of strikes and I’ve been hours late for uni. I feel like 

I’ve missed out on a lot because a lot is said during the 

lectures.  It would definitely help if they put up recordings.  

KUL-JAD05

 Yes because sometimes you understand it better if it’s 

actually being explained by the lecturer.  You might not 

remember the explanation during class.  You can go home 

and repeat it to yourself. CUL-RAM01



Interventions and solutions: 

Enhancement

 Day-time activities.

 Enhancement timetabled into the gap on the timetable.

 On-line training and meetings for reps.

 Locally-based volunteering.

 Commuter student connecters.

 Employ students on campus.

 Awareness raising about the benefits of enhancement 

activities.

 Accreditation models to collect points for activities 

(irrespective of where activities are undertaken)



Interventions and solutions: 

Social

 Common room and space for commuter students, including 

facilities such as a kettle and microwave and space to spend 

time.

 Events during the day.

Mentoring to help integrate students not in halls of 

residences.

 Connectors in local areas.

 Facebook or social media to connect students in same 

geographical areas.

 Opportunity to stay overnight on campus for affordable 

price.

 Travel bursary for when staying on campus late.



Black and minority 

ethnic students

Cureton (2017), University of Wolverhampton, as part 

of the What works? Student retention and success 

programme



BME attainment

 Students report that:

 they spend more time 

interpreting the brief that 

doing the assignment 

(Cousin & Cureton, 2012).

 turn to their peers for 

advice (Cousin & 

Cureton, 2012).

 struggle with assignment 

anxiety (Dhillon & 

Oldham, 2012)

 Howell-Richardson (2012)

 they believe that there are 

hidden questions/ requirement 

in the assignments set 

when approaching staff for 

help they are looking for the 

magic key.

Assessments points create a 

‘pedagogic battlefield between 

students & lecturers.



BME attainment

 1 – 1.5 sides of A4

 Clear, succinct, no jargon, 

informative 

 Includes information on:

Product

Process

Useful examples

Marking criteria

What markers will give 

points for/ are looking 

for

o Language is appropriate 

o to a student audience

o to the subject matter

o Fit for level

o Logical Structure

o Information in all one 

place 



Implementation Students discuss brief, ask questions and 

lecturer clarifies.

Mainstream Delivered as a taught session

Proactive All students participate.

Relevant Students report spending more time 

understanding the brief than doing the 

assignment; source of anxiety.

Well-timed & 

appropriate media

Takes place prior to assessment, and face to 

face. Post-it notes for anonymity.

Collaborative Emphasis on unpacking and clarifying the 

brief collectively in a structured way.

Monitored Unknown

Assignment briefs



Assignment briefs

Outcomes Qualitative research and attainment.

Peer relations Students share concerns and questions in a 

more formal/structured context.

Interaction with staff Facilitates all students to have interaction 

about assessment with staff.

Developing capacity Develops capacity in relation to specific 

assignment and more generally.

Relevant to 

current/future goals.

Students are very motivated by 

assessment, and so highly relevant.

Sense of belonging Felt increased confidence and 

empowerment.

Retention & success Increase in grades and number of 

submissions of assignments.



Student voices

 ‘It was good, it made me feel more confident’

 ‘We don’t want spoon feeding; but from this we 

know we’re on the right track’

 ‘You knew what to do so you could just get on with 

it’

 ‘I felt that I could do it ’



Conclusions

 The TEF creates an additional external driver to improve learning and 

teaching and improve the outcomes of all students.

 What works research finds that improving student retention and success is 

best achieved through mainstream academic processes that enable all 

students to engage and belong – and succeed.

 Inclusive learning and teaching makes changes to the curriculum that benefit 

all students. These changes can be informed by the needs of particular 

groups of students, such as commuter students and BME students – both 

recorded in the TEF contextual data.

 Research and evidence contribute understanding of their experiences and 

reasons for under-achievement. Implementing changes inclusively ensures 

these students benefit and improves the experiences and outcomes for all.

 This requires commitment, culture change and an inclusive curriculum – and 

everyone in the institution has a role to play.
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