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1. Introduction   
 

This guidance is designed to support academic staff in providing students with inclusive 
assessment and academic support. Universities have increasingly diverse student 
populations, with diverse learning and support needs. The development of inclusive 
learning and assessment opportunities to meet the needs of our diverse learners is 
central to our University’s Student Charter, with principles of fairness and equality 
enshrined in our academic regulations.   

The Academic Regulations of our University are built on eleven principles which support 
the overarching values set out in the UK Quality Code for Higher Education, Equality 
Act (2010) and inclusive practice. The principles include: 

• Consistency, fairness and equity – The University will apply its regulations 
fairly, equitably and consistently 

• Rigour and standards – The University will ensure that the academic 
standards of assessment are rigorous and of comparable standing with the 
rest of the sector. 

• Feedback – The University will ensure that feedback is timely, promotes 
learning and facilitates improvement. The university will ensure that students 
will have the opportunity to discuss their academic work with staff. 

• Information to Students – The University will provide students with 
appropriate information in respect of the requirements for completion of 
modules, level and award; assessment requirements of their modules; 
provision for submitting extenuating circumstances; provision for publication 
of results; provision for requesting and appeal hearing or making a complaint; 
a course handbook. 

• Confidentiality – The University will provide for due and appropriate 
confidentiality 

 

Our University’s Education Strategy for 2016 sets out how we will support all students, 
from diverse backgrounds, including international, mature, disabled or BME home 
based students, to have an equal opportunity to succeed and flourish at our University.   
Our commitment to access and success, and specific priorities in our Access and 
Participation Agreement provide our institutional context for inclusive assessment.  The 
wider sector expectations set out in the UK Quality Code and the Equality Act (2010) 
inform our approach and guidance. 

 

Inclusive assessment practice is part of an inclusive approach to learning and teaching 
and should not be viewed in isolation. Inclusive teaching covers diverse aspects of 
creating a learning environment that can meet the individual needs of all students. Fair 
access to education can only be met when these needs are addressed.  
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There is not one single definition of inclusivity. Its meaning depends on the particular 
nature of the situation- for example an issue or practice which includes one student may 
exclude another. “The only constant is its purpose: that all are able to 
achieve.”(Rodriguez -Falcon et al, 2010) 

A useful definition of an inclusive approach “necessitates a shift away from supporting 
specific groups through a discrete set of policies or time bound interventions, towards 
equity considerations being embedded within all functions of the institution and treated 
as an ongoing process of quality enhancement.” (May and Bridger, 2010, p.6). 

2. Course Development 
 

An inclusive environment not only involves behaving in a non-discriminating way and 
being respectful of others ourselves, but also encourages students to do the same. 
The design of our courses can help to create an inclusive environment which 
accommodates the learning needs of all our students. 
 
The Course Development Principles for Undergraduate and Postgraduate1 courses 
are available through the Teach Learn website and promote inclusive course design 
which in turn support inclusive assessment practices.  

3. Inclusive Assessment Design 
 
The context: good inclusive assessment practice must be underpinned by excellent 
teaching- for example, engaging students effectively by providing accessible resources 
and engaging learning opportunities. Interactive activities will help students enjoy their 
experience of learning and thus support their achievement of the module outcomes 
through whatever form of assessment is offered. Inclusive assessment needs to be 
supported by effective collaborative, and equal learning opportunities and spaces with a 
positive attitude in the classroom to diversity and difference. Assumptions about 
students’ knowledge, lives and interests normally should be avoided as a basis for 
teaching.  
Good assessment design is important for a range of purposes. Assessment enables: 
 

• All students’ to demonstrate their learning and through feedback and feed 
forward to further their learning and their development. 

• Evidence that students have achieved the intended learning outcomes of the 
course or module at the relevant academic standard for the award. 

  
The UK Quality Code expects that, in the design, operation and evaluation of 
assessment processes that we 

 
1 https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-
course/course-development-principles/ 

https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-course/course-development-principles/
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-course/course-development-principles/
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-course/course-development-principles/
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“take into account the entitlements of their students, which may reflect a diversity 
of protected characteristics and prior educational experience, and promote the 
development of inclusive practice”       (QAA 2016, p6). 

 
Inclusive assessment does not mean easier assessment -it does not compromise 
academic or professional standards but improves the opportunities for all students to 
demonstrate how they have achieved learning outcomes. 
 
Assessment is a key driver for learning. Good design starts with well-written learning 
outcomes and clear, transparent assessment criteria. Formative and summative 
assessment should accurately test the extent to which the student has met the intended 
learning outcomes.  Assessment design should be inclusive, anticipating students’ 
needs and enabling all students to undertake assessment equitably. However, where 
individual reasonable adjustment is necessary, this will be accommodated. 
 
It is important to recognise that true inclusion caters for the needs of each individual and 
therefore there can be no singular correct model for an inclusive learning environment.  
The environment should, therefore, be constructed in a manner that allows ‘students to 
apply their learning to their own experiences and interests’ and that it is important to 
consider the multiple perspectives that students bring to a learning situation because of 
gender, age, disability, sexuality and ethnicity.  (Hockings et al. 2009a in Ashwin et al. 
2015, p. 317.)  In addition, it is important for staff to acknowledge the power disparity 
between the teacher/facilitator and the students. 
 
Learning environments may also be online and face-to-face and recommendations to 
enhance inclusion should include clear guidelines for website navigation, accessibility of 
document types and consideration regarding the implications of the sense of isolation 
which this mode of study may generate in some students (Ashwin, et al., 2015, p.321). 
Our University’s Distance Learning Unit can provide advice and support for 
development of distance and online learning (see Teach Learn - Distance Learning2 ) 
and the Centre for Learning and Teaching with Libraries and Learning Innovation can  
provide help and support for digital pedagogy, tools and resources.  
 
Further information on inclusive learning environments is available at: 
 
 Inclusive and Accessible Learning Environments3 
 

 
2 https://teachlearn.leedsbeckett.ac.uk/ 
3 https://my.leedsbeckett.ac.uk/bbcswebdav/courses/0968-
PERM/Group3InfokitInclusiveandAccessibleLearningEnvironments.docx 

https://teachlearn.leedsbeckett.ac.uk/
https://my.leedsbeckett.ac.uk/bbcswebdav/courses/0968-PERM/Group3InfokitInclusiveandAccessibleLearningEnvironments.docx
https://teachlearn.leedsbeckett.ac.uk/
https://my.leedsbeckett.ac.uk/bbcswebdav/courses/0968-PERM/Group3InfokitInclusiveandAccessibleLearningEnvironments.docx
https://my.leedsbeckett.ac.uk/bbcswebdav/courses/0968-PERM/Group3InfokitInclusiveandAccessibleLearningEnvironments.docx
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4. Principles of inclusive assessment  
 
Inclusive assessment should: 
 

• be accessible and equitable for all students 
• be explicit and transparent  
• fairly evaluate students’ ability to meet module learning outcomes, academic and 

professional standards 
• support student engagement in learning, their progression and retention  
• address the needs of all our diverse student population 
• involve authentic, contextualised, meaningful, tasks and valid and reliable 

processes  
• reduce the need for modified assessment e.g. alternatives/extra time 
• promote a shared understanding of the basis on which academic judgements are 

made. 
• develop and enable good academic practice 
• enable students to demonstrate the extent to which they have achieved the 

intended learning outcomes 
 

Inclusive assessment means inclusive practice and a clear move away from ad hoc 
arrangements which require assessments to be modified for individual students, where 
possible. 
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In order to do this we need to: 

• Start thinking more about inclusive curricula and assessment design which 
offer all students choices which align with their abilities (rather than adopting 
practices which predominantly focus on adjustment). For example, all students 
are likely to benefit from the flexibility in time, mode and place that is often seen 
as the basis of making reasonable adjustments. Our University aims to reduce 
the requirement for individual adjustments by increasing accessibility and 
embedding inclusivity generally.  In doing this we hope it gives all students the 
opportunity to fully participate in their chosen course and their university 
experience. 
 

• Engage the students in the debate about curriculum design- so that a more 
inclusive practice is informed by student voices. Try to see learning from the 
student’s point of view and ask them specifically about how they want to be 
prepared supported and engaged in the assessment process. Use inclusive 
language for all so all students can engage- explore learning objectives at the 
start of the session in jargon free language, avoid abbreviations and slang.  You 
may want to provide a glossary of terms used in your module. When a student 
asks a question across a lecture theatre, repeat it out loud so all students can 
benefit from your answer.  

 
• Build in alternatives to your chosen assessment/re-assessment instruments at 

the outset so that all students can be enabled to have an equal and equivalent 
assessment experience. 
 

• Make sure our standards are maintained in terms of the quality, scope and 
academic outcomes of the work expected. Lower standards are not expected or 
accepted from any student.  

 
• Use our global outlook graduate attribute4 which has a clear inclusivity 

dimension. Use it as a tool in the classroom for discussing issues about disability, 
difference, inclusive behaviours as part of your course. This way you have 
embedded discussion of inclusivity your curriculum. In addition, refer to our 
existing course principles5 which include an emphasis on the need for a course 
level assessment strategy and inclusive assessment  

 
(Informed by Adams and Brown, 2006; Rodriguez-Falcon et al, 2010; QAA 2016)  

 
4 https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-
course/graduate-attributes/global-outlook/  
5 https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-
course/course-development-principles/ 

https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-course/graduate-attributes/global-outlook/
http://www.leedsbeckett.ac.uk/partners/course-development-principles.htm
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-course/course-development-principles/
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-course/graduate-attributes/global-outlook/
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-course/graduate-attributes/global-outlook/
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-course/course-development-principles/
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/design-a-new-course/course-development-principles/
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5. Principles for Good Assessment Design  
 
The following principles underpin effective assessment design: 

• Clear pre-arrival information for students about assessment 
 

Pre applicant documentation should be clear about the assessment approaches used in 
the course so students can make an informed choice before applying. If collaborative 
work is part of the course activity this should be made clear.  
Staff at Open Days and Applicant Days should be prepared to answer questions about 
assessment strategies for their courses. 

Information about assessment for the students: Clear briefing sheets/ outlines for each 
assessment should be issued in the module handbook and uploaded to MyBeckett. This 
should detail the assessment criteria and its weighting and type, the choices available, 
the marking scheme, grading criteria, the feedback sheet, the formative assessment 
and support available in each module, the timetabled dates of any assessment 
sessions, referencing convention, the format for submitting the assessment, the 
submission dates and resit details. All students like to have information as far in 
advance as is feasible to allow students time to prepare.  
If module pre reading can be sent out before a module it allows all readers to plan and 
work at their own speed. Be explicit about the expectation on students to avoid reading 
too little or too much. Students should also be provided with clear information about the 
way in which they will receive feedback on their assessment and the timescales for this 
(see below). Guidance on how to create accessible and inclusive information is 
provided in Appendix 1. 
 

• Writing clear assessment questions  
 

Assessment questions should be written in student- friendly language avoiding jargon. 
They should be appropriate to the level and subject of study (aligned with the 
Framework for Higher Education Qualifications expectations), achievable and clear. You 
can use the taxonomy6 to help with this. You should test the meaning and clarity of the 
questions with your course team colleagues and seek feedback from your External 
Examiner before sharing the assessment with students. 
 

• A mixture of assessment types 
 

More innovative assessment methods can be used effectively as part of a course 
assessment strategy to ensure all students have the opportunity to succeed. Various 
assessment methods would use the types of assessment we might all be familiar with 
(examinations, individual presentations, and assignments). However, more innovative 
summative forms of assessment including academic posters, podcasts, filmmaking, 

 
6 https://teachlearn.leedsbeckett.ac.uk/-
/media/files/clt/clttaxonomy_of_assessment_domains.pdf?la=en 

https://teachlearn.leedsbeckett.ac.uk/-/media/files/clt/clttaxonomy_of_assessment_domains.pdf?la=en
https://teachlearn.leedsbeckett.ac.uk/-/media/files/clt/clttaxonomy_of_assessment_domains.pdf?la=en
https://teachlearn.leedsbeckett.ac.uk/-/media/files/clt/clttaxonomy_of_assessment_domains.pdf?la=en
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student conferences and wiki creations have been used successfully at Leeds Beckett. 
Different types of assessment in different formats, styles and lengths may allow more 
students to perform well. Authentic assessment related to future graduate outcomes, 
work- related learning and advanced problem solving help to build graduate skills. All 
case studies, assignment titles, project work should reflect the diversity of the wider 
population and the student group.  
 

• Choice of assessment 
 

Offering a range of choice for assessment can empower students to take responsibility 
for their own learning and accommodates students’ interests, enthusiasms, diverse 
circumstances and environmental needs. Alternative assignment titles also help capture 
students’ interests and allow them to perform to the best of their ability.  
Consider the balance of the hours, effort and standards between the different 
assessments and indicate how each of these will enable the learning outcomes to be 
met and the relevant assessment criteria to be applied. 
Consider offering a choice of two assessment methods in a number of your modules at 
each level and ensure both methods use the same detailed assessment criteria. For 
example a presentation or a written piece.  
 

 
 
 
 
 
 
 
 
 

Case Study: Poetry Module, School of Cultural Studies 
 

This year’s iteration of the Poetry module in the School of Cultural Studies 
featured a different model for the 30% presentation component. Rather than 
a disconnected series of single presentations (either weekly, or bunched 
together in the last weeks of the module), I designed a ‘conference’ style 
format, in which students ‘proposed’ papers, and those proposals were 
streamed into panels, based on the themes that emerged from the proposals 
themselves. In this manner, the students were indirectly shaping their own 
learning, guided by myself and the teaching team. Added benefits to this 
system will be more productive conversations between students (again, 
emphasizing student-led learning, rather than ‘top down’ modes), increased 
confidence in presenting to slightly larger audiences, and a more 
‘professionalized’ context for their work.  
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• Preparation for assessment: Formative assessment support 

 
Formative assessment 
Ensure you have a clear formative assessment strategy explained in your Course 
Specification and Module information explaining how and when students will receive 
advice and support about their summative assessment before its submission date.  
You should ensure that all students have multiple opportunities to engage with 
practising assessments at every level. In the first year, it is good to expose the students 
to formative “bite sized “ chunks of all the assessment types they will get across the 
whole course- then there are no surprises for them. 
 
You should indicate where formative opportunities are offered - for example- if the 
module you teach has an individual presentation as part of your summative 
assessment, make sure you indicate in the module timetable where students are given 
opportunities to work with others to hone their presentation skills or have structured 
support sessions to practise their skills prior to the final summative event. This will help 
to prepare all students better and allay anxieties.  
 
 
Information and instructions 
Information and instructions for students could also include information on essential and 
desirable activities all the students can do to enhance their assessment success “You 
must…you should…. You could”….Differentiating learning speed and challenge within 
your module handbooks will help to support all students learning needs more effectively 
and thus help them achieve better assessment marks.  
For example, directing students to more focussed reading can help.  Add comments in 
your session’s activity sheets and module schedules e.g. “If you want to learn more 
about this… read XXX”, or “if you have struggled with the concepts in this session then 
re read XXXXX.” The Centre for Learning and Teaching and your academic librarian 
can help you with this (see Personalised Learning link). 
You might also want to include dates when students should expect to have achieved 
milestones. This can help clarify workload and assessment expectations for all students. 
 
 
Self and peer assessment  
In addition, you can use self and peer assessment where appropriate. This supports 
students to develop their understanding of the basis on which academic judgements are 
made. These approaches can be appropriate and useful in some contexts, and even 
asking students to self-assess before submission can enable the tutor to focus feedback 
on those students whose self-assessment differs from theirs. 
 
 

https://teachlearn.leedsbeckett.ac.uk/the-learning-pathway/challenging-your-students/personalised-learning/
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Wikispaces: Distance learners might also be given formative practice tasks within the 
wiki tool in their MyBeckett module area. Each student is asked to create their own wiki 
page and add their work to this page. The tutor then provides feedback to each student 
using the Comments section on their wiki page. It is also possible for student to read 
and comment on each other’s work. Once students have completed the wiki task and 
received feedback they are then expected to submit a summative piece of work on a 
similar theme.  
 

 
 
Assessment Exemplars 
Using examples of good assessment outputs may help clarify student expectations 
about what is required for a particular standard and clarify their performance 
expectations. They can be used in different ways.  
You may want to ask your students to work in class (or online) to “mark” and review a 
series of assessments. You can ask students to work with a range of different 
assessments in class to assess marks. This may also help students envisage what 
3000 words look like if they have never written a long piece before.  
 
It is essential to do this if students are meeting a new form of assessment for the first 
time in the first year of their course. Staff sometimes feel that uploading exemplars can 
reduce student creativity and diminish enthusiasm. It may be better to discuss the 
examples and how these outputs relate to the marking criteria in a transparent group 
setting in the physical or online classroom for all to hear. 
 
Sometimes the provision of suitably anonymised excerpts (with the student’s 
permission) from different transcripts written to varying standards can be helpful to use 

Case Study: Nasser Hussain’s example of student self-assessment School            
of Cultural studies 
 
Every year, I ask my students to see me personally for their marks in the oral 
presentation assessment in Level 4 and in Level 5 (where applicable). In these 
face-to-face meetings, I ask the group to self-assess, and give their work a class 
band (1st, 2:2, etc). Ideally, we work together to reach a numerical grade. I then 
reveal the student’s official grade, and it has been my experience that they tend 
to be quite accurate in their self-assessment, and can often detail precise 
strengths and weaknesses of their written and oral work in reflection. I then use 
this moment to show them that they already know the standard that their work is 
at, and if that is the case, then they can use that skill to improve their work by 
self-assessing their work before they hand it in/present it. Of key importance in 
this method is being as transparent as possible about the assessment criteria (in 
the case of a presentation, it is my practice to give the class a blank copy of the 
marking grid that I will be using during their presentations). 
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in assessment tutorials and students can work together to discuss the marking criteria 
and the different levels of expectation for each banding. 
 

Feedback 

Accessible and inclusive feedback should be useful and timely and be provided early 
enough to for students to self-correct and improve in time for their next assessment.  

Make it clear when students can expect to receive feedback and in what form. 
Feedback methods should be detailed in the course documentation, in the course and 
module handbooks, on MyBeckett and always explored during timetabled sessions on 
assessment during the module.  

Feedback should be clearly linked to all the assessment criteria/learning outcomes.  

Electronic feedback sheets are a good idea in creating consistency between different 
markers but care must be taken with their design. Templates need to be designed to 
encourage all the students to engage with the feedback e.g. a pre- or post-response to 
it – for example “what have you done differently on this work on the basis of previous 
feedback?” - and “to encourage teacher and peer dialogue” (Nicol & Macfarlane-Dick 
(2006)  

Equally Royce Sadler’s classic guidance (Sadler (1989) Instructional Science 18 119-
144) states that: 

There are 3 conditions for all students to benefit from feedback. The student should 
know  

• What good performance is (i.e. a concept of the goal or standard aimed for) 

• How current performance relates to good performance 
 

• How to close the gap between current and good performance 
 

Some students, particularly international students, come to our University having 
experienced very different assessment and feedback methods. They may have had 
assessments which are mainly examinations- based focussing on content and achieving 
high marks in the 80s and above. They may be surprised to discover 60 is a good mark 
-clarity around pass marks and bandings should be explored and verbally clarified at 
module and course induction sessions 

Further information about giving good feedback can be found here on the Teach Learn 
website, Giving feedback to students7 

Different forms of feedback can be given. For example, online feedback or audio 
feedback via Turnitin or another supported tool. Audio feedback via Turnitin gets 

 
7 https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/feedback/ 

https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/feedback/
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/feedback/
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positive feedback from students, should be verbally structured around the assessment 
criteria and can save time for staff. See further guidance on audio feedback8.  

Group feedback in the form of a facilitated discussion post assessment can be 
undertaken and key points uploaded to MyBeckett for all to see. 

Good feedback practice is broadly defined here as anything that might strengthen the 
students’ capacity to self-regulate their own performance. A synthesis of the research 
literature led to the following seven principles of good feedback practice:  

1) helps clarify what good performance is (goals, criteria, expected standards);  
2) facilitates the development of self-assessment (reflection) in learning;  
3) delivers high quality information to students about their learning;  
4) encourages teacher and peer dialogue around learning;  
5) encourages positive motivational beliefs and self-esteem;  
6) provides opportunities to close the gap between current and desired 

performance;  
7) provides information to teachers that can be used to help shape teaching.  

 
(Nichol and MacFarlane- Dick 2006) 
 
 

 
• Group working and/or group assessment 

Collaborative working on group projects prepares students effectively for the workplace 
and builds interpersonal skills. The use of group work needs careful management and 
design as part of a balanced assessment strategy for the level/ course. There can be 
concerns about using group work for summative assessment especially where marks 

 
8 https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning-activities/assessment-and-
feedback/giving-feedback-to-students/#audio-feedback 
 

Case Study: Audio Feedback example Christine Daley & Val Finnigan 
 

Christine initiated audio feedback in the school of HRM & OB this has been well 
received at UG & PG level by students.  Christine has also been nominated of the 
golden robe awards for feedback academic year 2014/15.  Students really 
appreciate how they can gain personal one to one feedback on their work and 
they can access anywhere. The feedback is provided via Turnitin. We have also 
provided audio feedback on mock exams and this has helped increase the overall 
percentage for the students who engage in this process. Audio feedback has a 
positive response from students and is easier to administer from an academic 
perspective than written feedback. 
 

https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/feedback/#audio-feedback
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/feedback/#audio-feedback
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/feedback/#audio-feedback
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can contribute to a student’s degree classification. It may be more useful to be used as 
part of the formative developmental work for an individually marked summative project 

If students are working in groups then the process needs to be managed proactively by 
the tutor. This can avoid, conflict and confusion later in the module. Clear guidance 
should be issued well in advance of the assessment, which outlines the expectations of 
the tasks, the nature of the group and student roles, how the process of conflict 
management is addressed by the group, leadership issues, the generation of ground 
rules and clear timescales. Individual assessment tasks can be included from a group 
project task if desired.  

The same principles apply with online learning communities where groups should be 
established early and clear parameters for group practice given. Where groups are 
working collaboratively, it is important to set some ground rules relating to good 
practice. You can access some useful guidance9 written by the Distance Learning Unit 
about activities which can be used when working with students in online groups 
including an exemplar module. See designing online activities10 via the Teach Learn 
website. 

6. Marking and Moderation   
 
Moderation of student assessment is one of the processes undertaken by academic 
teaching staff aimed at ensuring marks are as valid, reliable, and fair as possible for all 

 
9 https://my.leedsbeckett.ac.uk/bbcswebdav/xid-3783808_1  
10 https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning-activities/course-design/develop-a-
distance-learning-course/what-should-you-be-designing/designing-online-activities/ 
 

https://my.leedsbeckett.ac.uk/bbcswebdav/xid-3783808_1
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/develop-a-distance-learning-course/what-should-you-be-designing/designing-online-activities/
https://my.leedsbeckett.ac.uk/bbcswebdav/xid-3783808_1
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/develop-a-distance-learning-course/what-should-you-be-designing/designing-online-activities/
https://teachlearn.leedsbeckett.ac.uk/teaching-and-learning/course-design/develop-a-distance-learning-course/what-should-you-be-designing/designing-online-activities/
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students and all markers. It is integral to excellent assessment practice. (Bloxham, 
2009, Bloxham et al, 2011, Kuzich et al, 2010). 
  
The process usually involves collaborative decision making by academic staff about the 
design of the assessment and related assessment criteria prior to distribution to 
students. External examiners would review these assessments (where assessment 
contributes to the final award) to ensure that they are appropriate for the course, the 
level of study and as assessments to evidence the learning outcomes.  Prior to marking, 
academic staff would discuss the assessment criteria and expectations for grading 
levels before the marking process begins. Moderation may also involve preliminary 
sample marking, as well as cross marking or standardisation to check for consistency. 
 

 
“Processes for marking assessments and for moderating marks  

are clearly articulated and consistently operated by those involved  
in the assessment process.”     (QAA 2016, p20) 

 
The moderation process elicits that the task being set and the criteria being used to 
determine grade differences are at an appropriate standard for the level concerned,  
that the task tests what it intends to test, and that the grades given to students for 
completing the task have been awarded consistently. Moderation does not change the 
grades of individual students. If the moderators identify anomalies in the grading of 
work, then the grades of the whole cohort should be considered and modified, as 
appropriate. 
  
Moderation of assessment is especially necessary for large student cohorts, where 
there are multiple markers, for assessments when teaching occurs on different 
campuses, for assessments with subjective answers, and assessment that differs 
across individual students or cohorts of students but should be implemented in all 
modes of delivery for all assessments. Moderation strategies may differ depending on 
the number of students studying the module and the number of teaching staff involved. 

  
Moderation is a means of assuring students, assessment boards and other interested 
parties that the standards expected of and achieved by students are appropriate, 
reliable and consistent.  Moderation should also be used to share good practice among 
colleagues and as a basis for staff training and development.  
 
Normally moderation of completed assignments is based on a sample of the marked 
work and moderators have access to all the marks awarded for the module, not just the 
sample marks. Recommended sample sizes at Leeds Beckett University are as follows: 
  

• Samples should be determined by a square root of cohort size, no smaller than 
6, no larger than 15, per module.  However, it should be borne in mind that not all 
work is assessed in a way that makes a square root sample possible.  For 
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example in subjects such as the performing arts where there may be a 
requirement for an external to come and view a performance or to visit the 
exhibition of student work. 

• Samples to include all classification categories, and it is helpful to concentrate 
around the boundaries and to include some fails. 

• Where cohorts are small, and the External Examiner agrees, to see and 
comment on the full cohort of work. 

 
Assessment samples sent to the external examiner for external moderation should 
consist of internally moderated work, clearly evidencing the moderation process. 
 
The External Examiner moderated sample proforma is available from the External 
Examiner page on our website. This may be adapted to fit the particular circumstances 
of the moderated sample being shared. Please follow this link, Moderated Sample 
proforma. 
 
Assessments which are not lengthy essays may be quicker to mark as well as being 
more authentic. Students might be asked to develop a poster, make a video, construct a 
product or map out a process in order to meet the learning outcomes. Good 
assessment design can encourage originality in submission. 
 
The use of clear and simple marking rubrics (marking grids) : A structured approach to 
assessment and feedback can save time when marking large numbers.  

http://www.leedsbeckett.ac.uk/staffsite/services/quality-assurance-services/external-examiners/
http://www.leedsbeckett.ac.uk/staffsite/services/quality-assurance-services/external-examiners/
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7. Scheduling and Inclusive Re-assessment  
 
Inclusivity may be achieved through careful scheduling of examinations and submission 
deadlines.This may involve, for example, consideration of religious festivals and 
observances or taking account of students’ caring responsibilities or school holiday 

Indicators of sound assessment practice: UK Quality Code  
 

The UK Quality Code indicators of sound assessment practice in marking and 
moderation specify: 
  

1) Staff involved in marking and moderating student work are guided 
by clear processes. 

2) Arrangements for first and second marking are clearly set out and 
applied, and include guidance on how agreement will be reached on 
the final marks to be awarded. 

3) Expectations on the use of anonymous marking, including to which 
forms of assessment it applies or does not apply, are clear. The 
point at which anonymity is lifted should be specified. 

4) Clear guidance is provided about how borderline marks or grades 
are defined and treated, both in individual assessments and in 
overall results for a module or a course. 

5) Internal moderation provides assurance that assessment criteria 
have been applied appropriately, reflecting the shared 
understanding of the markers, and an approach which enables 
comparability across academic subjects (in particular recognising 
that students may be studying more than one subject). 

6) Moderation focuses on the marks awarded to the full set of 
assessed work for a task, module or course, in the context of the 
academic standards for the award. 

 
(QAA 2016 available from: www.qaa.ac.uk/assuring-standards-and-quality) 
 

http://www.qaa.ac.uk/assuring-standards-and-quality
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commitments. Wherever possible, re-assessment must be conducted using the same 
method as the original. Academic staff will design and prepare original assessment and 
re-assessment concurrently giving due consideration to aspects which may be difficult 
to replicate on re-assessment such as group work. 

8. Anonymous Marking 
 
At our university, examination script booklets are designed to support anonymous 
marking. Where anonymous marking is adopted for examinations this should be made 
clear to students, for example in their module handbook and verbally during assessment 
briefings. Students should also be informed when anonymity is removed in the marking 
and moderation process e.g. at the Examination Committee or Boards of Examiners 
stage. 

In respect of other assessments where anonymous marking is adopted, course teams 
will need to outline their approach so that students are aware of the submission 
arrangements. This information should be provided in the module handbooks, as 
appropriate. There are, of course, assessment types for which anonymous marking 
cannot be implemented such as presentations, vivas or group work. The settings on 
Turnitin will need to be enabled to undertake anonymous marking. Contact the Learning 
Systems Team if you need to do this. 
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9. Assessment Workloads and Equivalence 
 
A heavy assessment workload leads to surface learning and increased staff workload.  

Students work hardest when there is a high volume of formative-only assessment and 
feedback (Gibbs 2007).  

It is difficult to establish university-wide assessment equivalence because of the 
variation between subject disciplines. However, course teams will consider matters of 
equity between modules as part of their course design and development, reflecting on 
the number of credits assigned to a module being based on the estimated notional 
learning hours (where one credit represents 10 notional hours of learning). 

10. Assessment Methods and Modified Assessment Provision 
 
Where appropriate it is possible to make recommendations for practicable reasonable 
adjustments on an individual case basis. If a student has a disability then the 
assessment may have to be modified so that the student can demonstrate their 
learning. It is good practice to consider whether adjustments be built into the curriculum 
and the design of the assessment rather than “tacked on”- Students should not be 
“singled out”. If an alternative assessment which assesses the learning outcomes is 
available, then consider whether this could actually be used for all students. This may 
lead to fewer logistical issues, (room bookings, time allowances) cut down on staff 
resource and provide optimal opportunities for all students to be assessed similarly.  
 

11. Promoting Academic Integrity  
 
Good academic practice is a fundamental part of promoting effective student learning. It 
is an important part of all our students’ understanding of the nature of the assessment 
process, the nature of academic standards, the role of academic judgement as well as 
how to engage effectively in learning through reflection and dialogue with staff and 
peers. 
 
Resources to support good academic practice are available through Skills for Learning 
and colleagues in this team may provide support to students throughout the year in 
harmony with the teaching and learning on their course. 
 
Where students have fallen short of our expectations we will provide opportunities for 
further learning, where it is appropriate to do so. Where students are suspected to have 
breached our regulations through misdemeanour or misconduct we will investigate and 
penalties will be applied which are proportionate to any found or admitted breach. Each 
School has appointed an Academic Integrity Lead(s) to manage suspected cases. 
Where investigation of a more serious case is required this is managed by the 



 

18 
 

University Academic Misconduct Board. Further information and a short online 
development course is available for staff on Academic Integrity through the Academic 
Integrity website11 and People Development Online12. 
 

12. Using technology to support student assessment   
 
Technologies to support inclusive practice can make a positive difference to students. If 
technologies are thoughtlessly designed, they can inadvertently present extra barriers to 
students learning.  

 
•  Software to support academic integrity 

To support the promotion of academic integrity we use anti-plagiarism software (a suite 
of online submission, text matching and feedback tools). Staff are encouraged, where 
appropriate, to use similarity tools such as Turnitin (a text similarity tool) along with their 
academic judgement and expertise. Our Libraries and Learning Innovation Service 
delivers scheduled, bookable training sessions for all staff in September and January, 
as well as tailored sessions for schools / course teams throughout the year. Please see 
the training pages on the Teaching and Learning Resources website for further 
information. 

This software can support students through receipt of an originality/similarity report and 
a student guide is available in the menu of every module in MyBeckett entitled 
‘Submitting an assignment in Turnitin. The resources provide step by step instructions 
as well as useful information about suitable file sizes for different software, acceptable 
file formats and advanced planning to make use of the originality/similarity report which 
can take up to 48 hours to be returned. 

This is a valuable tool when both staff and students are aware of its parameters and 
training in its set up and use are strongly advised to support matters of inclusivity. 

 

• MyBeckett (Blackboard) 
• is our University’s portal to online learning, information, services, 

communications and resources. Students will access their modules, 
timetable, learning resources and announcements here and staff are able to 
post notices, lecture notes, assessment briefs and open discussion boards for 
students through MyBeckett. There are many other functions and activities 
that MyBeckett can undertake.  

 
11 https://www.leedsbeckett.ac.uk/staffsite/services/quality-assurance-services/supporting-
information/academic-integrity/ 
12 https://o-las.net/logins/userLogin/ 

http://www.leedsbeckett.ac.uk/staffsite/services/quality-assurance-services/supporting-information/academic-integrity/
https://o-las.net/logins/userLogin/
http://learningsystems.m.leedsbeckett.ac.uk/blackboard-learn/staff-information/x-stream-training/training-menu/
https://www.leedsbeckett.ac.uk/staffsite/services/quality-assurance-services/supporting-information/academic-integrity/
https://www.leedsbeckett.ac.uk/staffsite/services/quality-assurance-services/supporting-information/academic-integrity/
https://o-las.net/logins/userLogin/
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• Libraries and Learning Innovation provide useful guides on how to access 
MyBeckett and its wealth of resources. There are dedicated information 
pages and training for staff and students. Please visit My Beckett Guides and 
the Frequently Asked Questions13 to find out more. You will need your staff id 
and password to log in to MyBeckett. 

Further guidance on audio feedback can be found in 
https://my.leedsbeckett.ac.uk/bbcswebdav/courses/0968-
PERM/Group3InfokitInclusiveandAccessibleLearningEnvironments.docx14.  

 

• Reasonable adjustments and technological support 

Leeds Beckett support the Social Model of Disability and aim to reduce the requirement 
for individual adjustments by increasing accessibility and embedding inclusivity 
generally.  Where a student has a disability or long term condition, they may access 
support from our Disability Advice service and where appropriate, make arrangements 
for reasonable adjustments. Examples of support and adjustments include: 

• Extra time in exams/assessments 
• Flexibility around assignment deadlines 
• Support and advice relating to attendance 
• Specialist Study Skills Support  

We have a dedicated Learning Support Officer in our LLI team who can arrange one to 
one appointments with students and provide advice on access to the Disability 
Resource Areas where the following resources are available:  

• assistive software 
• using Library services and equipment 
• researching a topic including journals 
• searching the catalogue 
• finding your way around the Library 
• referencing and bibliographies 
• obtaining items in accessible formats 
• or any other Library query 

For further information please visit the Disability Advice website: 
www.leedsbeckett.ac.uk/disability15 

 
13 https://teachlearn.leedsbeckett.ac.uk/guides/mybeckett-and-digital-learning-guides/mybeckett/ 
14 https://my.leedsbeckett.ac.uk/bbcswebdav/courses/0968-
PERM/Group3InfokitInclusiveandAccessibleLearningEnvironments.docx 
15 http://www.leedsbeckett.ac.uk/studenthub/disability-advice/ 

https://teachlearn.leedsbeckett.ac.uk/guides/mybeckett-and-digital-learning-guides/mybeckett/
http://libguides.leedsbeckett.ac.uk/mybeckett
https://my.leedsbeckett.ac.uk/bbcswebdav/courses/0968-PERM/Group3InfokitInclusiveandAccessibleLearningEnvironments.docx
https://my.leedsbeckett.ac.uk/bbcswebdav/courses/0968-PERM/Group3InfokitInclusiveandAccessibleLearningEnvironments.docx
https://teachlearn.leedsbeckett.ac.uk/guides/mybeckett-and-digital-learning-guides/mybeckett/
https://my.leedsbeckett.ac.uk/bbcswebdav/courses/0968-PERM/Group3InfokitInclusiveandAccessibleLearningEnvironments.docx
https://my.leedsbeckett.ac.uk/bbcswebdav/courses/0968-PERM/Group3InfokitInclusiveandAccessibleLearningEnvironments.docx
http://www.leedsbeckett.ac.uk/studenthub/disability-advice/
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 16www.leedsbeckett.ac.uk/disability 

 

 
 

 

Case Study: Guidance from Lorna Campbell/Kate Myers and Kate Cunningham) 
on Inclusive Assessment and Individual Reasonable Adjustments 
  
Our University has a legal and moral responsibility under the Equality Act 2010 to 
anticipate the needs of disabled people by ensuring all modules and associated 
assessment methods are designed in the most accessible way possible. 

  
It is however impossible to make anything 100% accessible to everyone, as making 
alterations in one way may make a module or assessment method accessible for one 
person but inaccessible for another. In addition, the requirements of disabled people, 
including those with similar disabilities may be significantly different. 

  
Should a disabled student be unable to access and fully participate in a module 
and/or demonstrate their knowledge/ability via the chosen assessment method we 
also have a duty to make individual reasonable adjustments. 

  
It is important to note that there is no duty to make any adjustment to the application 
of a ‘competence standard’, but the duty does apply to the process by which 
competence is assessed. Competence standards are usually linked to a regulatory or 
professional body requirement and are defined as ‘an academic, medical or other 
standard applied by or on behalf of a [Higher Education Institution] for the purpose of 
determining whether or not a person has a particular level of competence or ability.’ 
For example Nursing students need to demonstrate the Nursing and Midwifery 
Council (NMC) requirements that a qualified nurse is capable of independent practice. 

  
Reasonable Adjustments must not affect the validity or reliability of assessment 
outcomes, but may involve, for example; changing usual assessment arrangements; 
adapting assessment materials; providing adjustments or support during assessment; 
re-organising the assessment physical environment and using assistive technology. It 
is recommended that course teams work in collaboration with the student and the 
University’s Disability Advice Team to explore options which will satisfy the 
requirements of the course and the needs of the individual student. 

 
Student guidance on how to access advice about disability related issues relating to 
assessment can be found here: www.leedsbeckett.ac.uk/disability 

http://www.leedsbeckett.ac.uk/disability
http://www.leedsbeckett.ac.uk/disability
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13. Appendix 1: 10 tips for creating inclusive documents  
(Guide to producing Accessible and Alternative Formats 2017): 

 

The following tips are adapted from the University’s disability advice guidance which 

advocates inclusive practice, this also serves to support dyslexic students.  
 

● Use matt paper not glossy 

● Avoid white backgrounds in printed materials, computer or visual aids (cream or 

a soft pastel colour is preferable although individuals will have their own colour 

preference although red and green are not good for individuals who experience 

colour blindness) 

● Use a plain font (Ariel, Verdana, Tahoma for example) 

● Use font size 12-14 

● Avoid underlining and italics and use bold instead. 

● Boxes and borders can also help to emphasise text. 

● Use left-justified layout 

● Avoid long dense paragraphs, where possible and use short sentences. 

● Use bullet points rather than numbering, where possible. 

● Use pictograms and graphics to illustrate information. 
 

For further information on inclusive ways to support dyslexic students please visit the 

British Dyslexia Association at www.bdadyslexia.org.uk17 

 
17 http://www.bdadyslexia.org.uk 
18 http://www.leedsbeckett.ac.uk/staffsite/-/media/files/staff-site/services-for-students/supporting-our-
students/disability-advice/guide-to-alternative-and-accessible-formats--updated-march-
2017.pdf?la=en 
 
 

http://www.leedsbeckett.ac.uk/staffsite/-/media/files/staff-site/services-for-students/supporting-our-students/disability-advice/guide-to-alternative-and-accessible-formats--updated-march-2017.pdf?la=en
http://www.bdadyslexia.org.uk/
http://www.bdadyslexia.org.uk/
http://www.leedsbeckett.ac.uk/staffsite/-/media/files/staff-site/services-for-students/supporting-our-students/disability-advice/guide-to-alternative-and-accessible-formats--updated-march-2017.pdf?la=en
http://www.leedsbeckett.ac.uk/staffsite/-/media/files/staff-site/services-for-students/supporting-our-students/disability-advice/guide-to-alternative-and-accessible-formats--updated-march-2017.pdf?la=en
http://www.leedsbeckett.ac.uk/staffsite/-/media/files/staff-site/services-for-students/supporting-our-students/disability-advice/guide-to-alternative-and-accessible-formats--updated-march-2017.pdf?la=en
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15. Further resources  
 
Inclusive and accessible learning environments - an infokit about enhancing inclusive 
and accessible learning environments generated in April 2016 by Leeds Beckett 
students on our Postgraduate Certificate in Academic Practice. 
https://teachlearn.leedsbeckett.ac.uk/-
/media/files/clt/group3infokitinclusiveandaccessiblelearningenvironments.pdf?la=en 

Leeds Beckett University (2009) Designing First Year Assessment and Feedback. A 
Guide for University Staff - https://teachlearn.leedsbeckett.ac.uk/-
/media/files/clt/designing-1st-year-assessment-and-feedback-a-staff-guide.pdf?la=en 

University of Plymouth Inclusive Assessment at www.plymouth.ac.uk/your-
university/teaching-and-learning/inclusivity/inclusive-assessment 

Rodriguez-Falcon, E., Evans, M., Allam, C. Barrett, J. and Forrest D (2010) The 
inclusive learning and teaching handbook. Sheffield University. 
www.shef.ac.uk/polopoly_fs/1.18989!/file/The-inclusive-learning-and-teaching-
handbook.pdf 

University of Worcester’s SCIPS (Strategies for Creating Inclusive Programmes of 
study) www.scips.worc.ac.uk/browse.html 

Waterfield and West (2006) 
www.plymouth.ac.uk/uploads/production/document/path/3/3026/Space_toolkit.pdf 
Plymouth’s SPACE project- staff student partnerships for assessment change and 
evaluation- this is excellent and useful  
 
http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=none&utm_source=ca
st-about-udl 
The UDL (Universal Design for Learning) guidelines is a tool for implementing the UDL 
framework. An evidence based framework  (based on Meyer and Rose's work in the 
1990s) which is used to improve and optimize teaching and learning for all people 
based on scientific insights into how humans learn. These guidelines offer a set of 
concrete, practical suggestions that can be applied to any discipline or domain to 
ensure that all learners can access and participate in meaningful, challenging learning 
opportunities. They align well with our own Leeds Beckett inclusive practice 
guidance and curriculum design principles.  

https://teachlearn.leedsbeckett.ac.uk/-/media/files/clt/group3infokitinclusiveandaccessiblelearningenvironments.pdf?la=en
https://teachlearn.leedsbeckett.ac.uk/-/media/files/clt/group3infokitinclusiveandaccessiblelearningenvironments.pdf?la=en
https://teachlearn.leedsbeckett.ac.uk/-/media/files/clt/designing-1st-year-assessment-and-feedback-a-staff-guide.pdf?la=en
https://teachlearn.leedsbeckett.ac.uk/-/media/files/clt/designing-1st-year-assessment-and-feedback-a-staff-guide.pdf?la=en
http://www.plymouth.ac.uk/your-university/teaching-and-learning/inclusivity/inclusive-assessment
http://www.plymouth.ac.uk/your-university/teaching-and-learning/inclusivity/inclusive-assessment
http://www.shef.ac.uk/polopoly_fs/1.18989!/file/The-inclusive-learning-and-teaching-handbook.pdf
http://www.shef.ac.uk/polopoly_fs/1.18989!/file/The-inclusive-learning-and-teaching-handbook.pdf
http://www.scips.worc.ac.uk/browse.html
http://www.plymouth.ac.uk/uploads/production/document/path/3/3026/Space_toolkit.pdf
http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=none&utm_source=cast-about-udl
http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=none&utm_source=cast-about-udl
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16. Development of this Guidance 
 
This guidance on inclusive assessment has been developed by Leeds Beckett University and 
has been informed by sector good practice and expectations of the UK Quality Code.   The 
Guidance has been developed by members of our university short life working group on 
inclusive assessment and good practice examples provided by academic and professional 
service colleagues across our university. The guidance booklet has been edited by Sue Smith, 
Kirsty Curwen and Barbara Colledge. 
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